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Familiar settings and culture in the texts make English language learning an
easy task: A case of intermediate students.
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ABSTRACT
Since the indigenous translated literature was included at the intermediate level, the students feel at home while
reading them. While studying the native English writers, most of them are not at ease as foreign culture
portrayed in those texts serves as a hindrance in the way of comprehension. Consequently, they may get fed up
with the English Language. The purpose of this study is to explore the difference of understanding of the foreign
and translated text with familiar setting and culture and to probe if the local translated texts serve the purpose
of teaching English better than foreign texts written by native English writers. The data will be collected from a
class of Intermediate Part I in a private college at Jauharabad Dist. Khushab. There will be a sample of about
20 students. Questionnaire will be set to collect the data that will be analyzed to conclude a result. The study is
significant in the way that it may put forward some very practical and effective suggestions for redesigning the
syllabus of English based on the opinion of students and teachers.
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Introduction
In cognitive science, the reading comprehension in
L2 was influenced by the schema theory. According
to Brown [1] the feature of this theory is that the
reader gives meaning to the text rather than the text
itself. The reader gathers cultural knowledge,
information & emotion from the text. After reading
the text the reader concludes his / her intended
meaning. The reader’s prior knowledge works in his
interaction with the text. He correlates the input
against his schemas. According to this theory, it is
the prior knowledge, which occupies a very
considerable part in his understanding of the text.
Many researches concluded that there is always a
significant
relationship
between
reading
comprehension and prior knowledge of a text [2-6].
The comprehension of any unfamiliar text depends
upon the prior knowledge of the setting and culture.
The reading comprehension is always affected by
Schemata; it was first of all studied by Bartlett [7].
During his research the English students were given
an unfamiliar cultural text. The findings were
inaccurate; the recalling of the story created
mistakes due to past experiences of the reader and
the explanation caused superfluity. According to
some studies, the background knowledge
emphasizes the importance of cultural schemata in
target language learning. [8-9] Following it Johnson
(1982) studied the consequence of comprehension
of culturally originated prose of Persian
intermediate & advanced ESL students at the
university level. His findings showed that the
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reading perception was to a great influenced by the
similar culture and settings found in the prose in
spite of the complexities in the text. Some more
studies shows that the text which are familiar to the
native culture, are conceived well by the native [1014]. Most of the studies in their methodologies
conducted their research by taking two groups of
the participants. The participants were from
different cultural schemata. Linguistically and
rhetorically equal two reading texts were used in
these investigations. These texts were about the
cultural background of these groups. The
conclusion was made that each group could
comprehend the text of their own native culture.
Following these researches a recent research on the
reading comprehension of L2 was conducted. The
role of cultural schemata was investigated in this
study. Likewise two groups of participants were
employed. These groups were from the same
cultural background. However there was only one
reading text but in two different versions, in a text
some culturally unfamiliar words were converted
into the familiar ones in the nativized version. One
of the groups had a reading of culturally unfamiliar
version while the second one read the culturally
nativized version. The result of this study was just
like the research result confirmed by Oller, Chihara
& Sakurai [15]. They followed the assumption that
“Very simple things like nouns referring to persons
and places carry with them some fairly subtle
semantic & pragmatic information” [15]. In this
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way leaving all other words intact, they replaced the
unfamiliar English words with the familiar Japanese
words. After controlling the other intervening
variables, Chihara et al. [15] confirmed that the
subjects of his population performed better on the
culturally familiar version than that of the original.
They proved that if in the original text culturally
specific words are changed into native words, the
readers can comprehend the text well and learning
of L2 becomes an easy task. Alptekin [17] defines
the cultural nativization as “Social semantic and
pragmatic adaptation of the contextual and cultural
cues of the original story into the learner’s own
culture, while keeping its linguistic and rhetorical
context essentially intact” [p. 499]. According to
him cultural cues are locations, settings,
occupations and characters where as the contextual
clues are cultural customs, values, rituals and
notions.
Following the concept of nativization of Alptekin
[17], Razi and Erten [18] carried on a study in
which a reading text in two versions was employed.
One was an original American short story and the
other was a nativized Turkish short story. Their aim
was to study the impact of reading and nativization
on reading comprehension. The result revealed the
better comprehension of the nativised version. This
better understanding was just because of cultural
familiarity.
Oller’s [19] claim was further supported and
confirmed by Alptekin’s findings that reading
comprehension can be facilitated by replacing
culturally specific words with familiar words.
Alptekin [17] studied the culturally familiar
background knowledge in L2 reading in literal and
inferential comprehension. For the study as a
population, he selected 98 advanced EFL students
in a Turkish University. The first group read the
original version of the story while the second group
read a nativised version. The multiple choice
comprehension questions of each group were
checked separately. The study revealed that by
reading the nativised story, the Turkish students
showed better result. Therefore, they concluded that
in comprehending the original story, nativization
contributes a lot.
The above studies on the effect of nativization on
reading comprehension have given a lot of valuable
information but they showed some limitations. As
these studies were conducted in Japanese and
Turkish cultures, the generalizability may not be
achieved in other cultural environment. Therefore,
the results of these studies must be conformed on
learners of the other cultures. Besides we don’t
know the attitude of ESL learners to nativization. If
we know the attitude of the learners to the
adaptation of cultural clues or of similar setting and
culture, it would be valuable in designing ESL texts
books because language pedagogy is always
influenced by the culture.

how familiar settings and culture affects the reading
comprehension of L2. For this study two different
short stories were selected. One the original English
version “Thank You, M’am” by Langstan Hughes
[24] and the short story of familiar culture and
settings by a well known Pakistani Urdu writer
Ahmed Nadeem Qasmi, “God be Pleased” [24], a
translated short story from Urdu to English, were
selected. It was supposed that the cultural
familiarity in a text leads to better understanding of
it for the native speakers at interferential and literal
level. The second purpose is to know the attitude of
the ESL learners towards familiar culture and
setting in the stories. To optimize validity and
reliability, a questionnaire as an instrument was
employed after the reading comprehension of the
texts.
Hypothesis
“Familiar settings and culture in the texts make
English language learning an easy task”
This study is supposed to answer the following
questions:
1. Does similar settings and culture affect
Pakistani ESL learners in comprehension of
short stories?
2. What is the attitude of Pakistani L2 readers
to short stories having similar setting and
culture?
Methodology
Population & Sampling:
I selected my population of Intermediate Part I from
a private girls’ college at Jauharabad Dist. Khushab.
I recruited 20 subjects randomly from my
population. Students’ age range was 16 to 20; the
participants in this study had learned English in
instructed setting for about 10 years.
Tool or Instrument:
For the purpose of this study, a questionnaire as an
instrument was employed.
Data Collection:
The original English version of the short story
“Thank You, M’am” by Langstan Hughes was
given to the participants. They first read this story
and then the second short story having the familiar
setting and culture, “God be Pleased” by Ahmed
Nadeem Qasmi, was given to them to read. Then a
questionnaire was distributed among the students to
be answered. Then this data was collected to be
analyzed. The study revealed that by reading the
story having familiar setting and culture, the
students showed better result. Therefore, they
concluded that in comprehending the story having
familiar culture and setting contributes a lot.
Data Analyses:

More specifically the first purpose of this study is
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This research studied the effects of the background
knowledge of culture on reading comprehension.
Here follows the results of the data collected to be
reported separately. The data was collected from the
selected population and it was analyzed statement
wise with the graphical representation as under:
The story having the familiar culture and setting is
easier to comprehend.
In response to this question 95% of the students
responded yes while there were only 5% who
replied “No”.

4. The concepts of grammar are easily
comprehended.
Here 85% of the subjects replied in “Yes”.
5. Such stories help to enhance the language
proficiency.
65% of the students agreed to this statement.
6. Sentence structure can easily be understood.
Here 100% students confirmed this
statement.

1. The story having the familiar culture and
setting creates interest.
In answer to this question 85% responded in
“Yes” and 15% only replied in “No”

7. The use of natavized or local words creates
more interest.
This statement was agreed by 70% of the
students where as only 30% refuted it.

2. The students can learn target language more
rapidly through the story having the familiar
culture and setting.
While answering this question 90% students
responded in “Yes”.

8. Such stories can be comprehended through
self study even.
100% of the population agreed to this
statement.

3. The students can develop their concepts of
language better through such stories.
80% of the students answered in “Yes” here.

9. The meanings of the words are easily
understandable.
Here again 100% students agreed to the
statements while none refuted it.

The graphical representation of this data analyses is as under

Graph1
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Graph 2

RESULTS:
The statement of our study affects the reading
comprehension of the L2 learners. The overall result
is calculated as 87%. Only 13% refuted this
statement.
CONCLUSION:
In conclusion the outcome of this research verifies
the effects of cultural background on inference and
literal understanding in reading comprehension.
Moreover the attitude of the Pakistani students
towards the nativization of short stories has been
rated here. Furthermore there is a direct relation
between familiar setting and comprehension of a
story. This relationship is always weighty.
Therefore, the participants showed positive
response towards the statement.
As regards the role of cultural back ground
knowledge on reading comprehensions of, the EFL
teacher should view whether the cultural schemata
in the authentic material are friendly to the learners
or not. Due to lack of presence of such cultural
schemata, the students may fail to comprehend that
text. It is because the meanings do not exist in the
text but it is the dynamic cultural background
knowledge of the learners that gives meaning to it.
Since the familiar setting and culture improves
reading comprehension, therefore such stories must
be used in text books as an authentic material to
benefit the learners. To provide such familiar
context will be a new technique for the course
designers.
In learn L2 there is always a psychological barrier
.and the fear of a new language that make the
learning process very slow. When the student
encounters the familiar cultural and setting in L2
text, these barriers are automatically overcome.
They develop interest which leads to a positive
attitude of the learners. It facilitates the L2 learning
process. Furthermore the extensive spread of
http://www.abrj.org

English (EFL) gave the concept of world Englishes
i.e local varieties of English and culture. English
language has become a global language from a
national language. It is to communicate peoples’
ideas and culture i.e. a localized language that is a
process Sharifian [39] called glocalization of
English. In this way the ideas and culture of the
learners will also be preserved.
However the future studies should verify this
research with more representative population. The
concept of localization of English should be studied
to make it clear and operational this localization is
only possible if we conduct such active researches
to probe the teachers and the learners as well.
The forthcoming studies, with different forms of
question, may account the other levels of
comprehension in such stories. The outcome of this
study may be asserted or generalized with different
texts and with the learners of different language
proficiency levels, different genders and age groups.
As this study is concerned with the attitude of the
learners, the attitude of the teachers is not rated
here.
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